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This edition of How good is our school? replaces that published in 1996. It is designed, as were the
earlier editions, to help headteachers and teachers in school self-evaluation and to assist education
authority officials in discharging their responsibilities for quality assurance. The continuing strength
of this set of quality indicators is that it is used in external evaluation by HM Inspectors as well as in
self-evaluation by schools and by local authorities in quality assurance procedures. As a result, it
provides an opportunity to continue the partnership at all levels of the education system which is
central to The Quality Initiative in Scottish Schools.

There have been many changes in Scottish education since 1996 which make it necessary to update
How good is our school?:

® the Standards in Scotland’s Schools etc Act 2000 emphasises the raising of standards, school
improvement and a focus on quality

® the National Improvement Framework encompasses National Priorities and local
improvement plans and targets

® school and local authority quality assurance processes have matured and become more
effective

® there has been an increasing recognition of the important link between effective education
and social inclusion.

This revision uses the term ‘quality’ rather than ‘performance’ indicators to reflect the qualitative
nature of the judgements to be made and to distinguish them from straightforward quantitative or
statistical measures. Other changes of emphasis and terminology in recent years are also
recognised in this edition, leading in some cases to minor changes in wording but in other indicators
to more comprehensive revision.

However, the overall framework and purpose remain the same. They are intended to underpin
both self-evaluation and external inspection. The indicators are generic and can be used in primary,
secondary, special and New Community Schools and by groups within these sectors (a separate set
of indicators for use in the pre-school sector, The Child at the Centre was published in 2000). They
represent the best practice seen by HM Inspectors in the past 5 years and build on the experience
of schools and education authorities. We have taken the opportunity to reflect this experience in
Part 2 by providing case studies based on approaches adopted in a range of schools where the use
of quality indicators in self-evaluation was judged to be very good in recent inspections.

There are, of course, a range of approaches to quality assurance and improvement. There is no
single model for self-evaluation. The approaches suggested in this publication are drawn from the
direct experience of schools, education authorities and HM Inspectors which has kept Scotland in
the forefront of such developments worldwide.

bl bl

Douglas A. Osler
HM Senior Chief Inspector



How are we doing?

How do we know? What are we going to do now?

People have always reflected on the quality of local schools and of education nationally. HM
Inspectorate of Education’s (HMIE) three-yearly reports on Standards and Quality in Scottish Schools
go a long way towards answering the national question: How good is Scottish education?. Standards
and quality reports produced by local authorities aim to answer the question: How good is education
in this authority?.

This publication seeks to help teachers answer the question How good is our school?. It suggests
how we can identify strengths and areas for improvement, report on standards and quality and
draw up plans for action.

How good is our school?

What we mean by quality changes over time in response to changes in society and our own
experience. All those involved in education are engaged in a constant process of learning and of
developing their ideas, whether they are pupils, managers, teachers, parents or education officials.
As our thinking develops, so does our view of what is ‘good’ or ‘very good’ provision. Self-
evaluation, change and improvement are therefore both natural and essential to an effective school.
Schools are accountable to society, and as teachers we are involved in agreeing aims and policies to
promote and improve pupils’ learning and attainment. In doing this, we refer to:

® our own assessment of the needs of pupils and the community we serve
® the views of parents', pupils and the community at large

® advice from local and national bodies

® reports of studies into effective learning and teaching.

A good school knows:

® what it is aiming to do

® whether it is meeting its aims successfully
® what needs to be maintained or improved
® whether changes are working.

If a school knows these things and acts on them, it is well on the way to having a good quality
assurance system. School self-evaluation is at the heart of quality assurance.

What is school self-evaluation?

School self-evaluation is about asking ourselves questions such as:

® How are we doing in this school?

® How are we doing in this classroom?
® How are we doing in this department?
® How are we doing in this team??

Throughout this publication the term ‘parents’ should be taken to include foster carers, residential care staff and carers who are relatives or
friends.

Throughout this publication the term team refers to the wide range of teams that work within pre-school centres and schools. Examples
include: staff in pre-school centres and nurseries, teachers of particular stages in a primary school, members of a secondary school department,
senior managers, guidance and learning support staff, working groups, partner agencies’ groups, technicians and office and administration staff.



It involves:

® a broad view of performance across what have become known as Key Areas: curriculum;
attainment; learning and teaching; support for pupils; ethos; resources and management;
leadership and quality assurance

® a closer look at specific areas viewed as successful or causing concern.

The stimulus to take a closer look could derive from:

® an issue identified during the broad view

® the regular cycle within which the work of the school is reviewed

® a project arising from a national priority or local improvement objective, perhaps developed
in partnership with other local schools, the community, industry, or other agencies such as
health or social services

® a periodic review of progress made in implementing priority projects within the school
development plan

® an issue arising from a survey of parents’ or pupils’ views

® an audit of provision carried out within the education authority’s structure for quality
assurance and improvement

® an HMIE inspection

® a Best Value review of or within education services, carried out by the local authority.

By reviewing all Key Areas over a number of years, schools are able to see what needs to be
improved or maintained, using clearly defined measures of success. School self-evaluation is an
essential stage in planning.

How does self-evaluation link with planning?

In order to plan effectively you need to know how you are doing. This is common sense. Effective
self-evaluation provides a strong basis for good planning.

Planning takes place at all levels of the education system. Priorities and targets are set nationally for
key aspects of educational performance. Authorities, in turn, establish local improvement
objectives, taking into account their own circumstances. Schools use these objectives as a basis for
deciding their own priority projects and targets for action.

At all levels, consultation is an essential stage in the process of planning. Within schools,
consultation takes into account the views of parents, the School Board and pupils.

Well managed planning:

® promotes effective learning and teaching

® focuses on improving the quality of pupils’ attainment and experience

® ensures that change is managed and monitored by those implementing it
® helps us to be realistic in setting priorities, targets and timescales

® helps us to make best use of our school budget and resources.

A good development plan embraces all of these factors. It summarises the school’s aims and the
results of self-evaluation. It outlines the school’s strategy for improvement, identifies priority
projects and sets clear targets for action. An effective cycle of self-evaluation and planning for
action is the key to quality assurance and improvement.

What about quality assurance and improvement?

Quality assurance encompasses all aspects of school life. It includes ensuring that equality and
fairness are embedded in the day to day work of schools. Quality and equality are ‘built in’, not
‘bolted-on’. It is about establishing an ethos that only the best will do. Getting quality assurance



embedded in the way we think and do things in our schools is the responsibility of education
authorities, headteachers, teachers and ancillary staff, supported by parents and HMIE. By working
together, we can make a significant improvement in the quality of Scottish education.

What are the links between school self-evaluation and evaluation by HMIE

and education authorities?

We all need to have an external measure of how we are performing. Evaluating performance in
Scottish schools is carried out nationally by HMIE. There is no mystique here: evaluation by HMIE
covers the same ground as school self-evaluation, using indicators and language shared with schools
and teachers.

Education authorities have an important role in evaluating and monitoring performance in their
schools. This focus on performance is enhanced by the authorities’ wider commitment to
continuous improvement under Best Value. When engaged in this process, they, like HMIE, use the
same indicators and terminology as those used by schools.

We can see, therefore, that school self-evaluation and external evaluation, while serving different
purposes, reinforce the commitment of all of us to evaluate what we are doing. School self-
evaluation and external evaluation, whether by an education authority or by HMIE, examine a
school’s priorities, standards and achievement across the Key Areas referred to earlier. Schools
and education authorities can do this by addressing the same questions as HMIE:

How well are pupils performing?

How well is the school managed?

How effective is the school?




How do we know?

What are we going to do now?

We can see how we are doing by comparing our achievements with the expectations expressed
within our school aims. In the past, we have, quite rightly, looked at the evidence of class activities
and school assessments. However, we should also consider evidence which relates to wider
expectations. This can be done using the quality indicators in Part 3 supported by other evidence,
such as the results of surveys of the views of parents and pupils and examination results.

Quality indicators help us make judgements on the quality of school provision. They relate to a
range of factors which influence the effectiveness of pupils’ learning and over which schools have
some control. They:

® help us judge the quality of performance against a set of criteria

® identify areas which require detailed investigation

® enable school managers to come to decisions about the overall pattern of strengths and
weaknesses in the school’s performance.

When coming to a judgement about performance using these indicators, we may refer to a number
of sources of evidence:

® school assessments of pupil attainment

® analyses of other data

® criteria used within other quality assurance frameworks

® performance in national 5-14 levels of attainment and National Qualifications
® the views of parents, pupils and other stakeholders and users.

School assessments of pupil attainment

These can help us evaluate the quality of courses and attainment. They take several forms:

® application of criteria to course-work, expressed as 5-14 levels or estimates of SQA grades

® assessments of progress in relation to individual targets for all pupils, included in pupil profiles
and individualised educational programmes (IEPs) for pupils with special needs

® measures specific to curricular areas and devised by individual schools.

The emphasis will vary according to curricular area, pupils’ ages and developmental stage.

Performance in relation to national 5-14 levels of attainment, performance

in National Qualifications, and achievement of targets in IEPs

Standard Tables of performance in National Qualifications are sent annually to each secondary
school and education authority. Individual primary, secondary and special schools collate
achievement in relation to national 5-14 levels of attainment in reading, writing and mathematics
and the achievement of targets within IEPs. They may also collate information about pupils’
performance at specific stages in their education, for example baseline data from the earliest stages
of their school experience, or 5-14 attainment data in other curricular areas. Many education
authorities collect and analyse information about performance across all the schools in their area.
These analyses help schools identify and evaluate:

® areas where there are particular strengths or weaknesses, for example, in a particular
curricular area, at a particular level or within the school generally

® positive or negative trends over time

® pupil progress through the school system.



There are a number of local and national publications which provide advice about how schools
might take a closer look at pupils’ attainment, (see Part 4).

The views of parents, pupils and other stakeholders and users

A positive school ethos influences attainment, achievement and expectations. Good schools listen
to, and take account of, the views of pupils, parents, staff and members of the community in a
number of ways. Some schools devise their own questionnaires. Others use or adapt the ones
HMIE use in inspections or those developed by other quality organisations. Regularly gathering
evidence from such surveys provides a valuable perspective on the quality of education provided by
the school.

Analyses of other data

Parents, schools and education authorities have access to a range of data, for example on performance
or attendance. Some of this data may be collected by schools during the course of the year. Some
may be published in national reports. Individual education authorities may gather information from
their schools relating to local issues, improvement projects or aspects of attainment.

Data of this kind enables schools and authorities to make:

® national and local comparisons
® comparisons over time
® inferences about the ethos and expectations within a school.

Criteria used within other quality development frameworks

A number of local authorities are developing approaches to quality assurance and improvement
based on self-assessment and accreditation systems such as the Excellence Model of the European
Foundation for Quality Management (EFQM), Investors in People or Charter Mark. These systems,
like the quality indicators within this publication, are based on the principles of self-evaluation and
continuous improvement and are consistent with the local authority’s Best Value obligations. Some
schools apply for recognition or for competitive awards within these, or similar, systems as part of
their drive for improvement. All these models share with How good is our school? a belief in the
importance of improving standards of provision and achievement, and a desire to provide the best
possible service to those who have a stake in our schools.

The criteria for Investors in People have been mapped against an earlier version of the quality
indicators in Part 3 of this publication (Investors in People: Making it happen in schools, HMI 1996).
On the HMIE web-site you can find materials which show the links between the quality indicators
in this revised edition of How good is our school? and the criteria of EFQM and Charter Mark. These
materials provide support for those schools and education authorities which are working towards
assessment or recognition within these quality development frameworks.

All of these approaches to quality development help ensure that schools can play a full and effective
part in implementing and developing the Best Value framework within which all local authorities are
expected to operate.



The quality indicators in Part 3

All the sources of evidence so far discussed provide important information which you should draw
upon when evaluating quality within your school and, in particular, when making judgements using

quality indicators. HMIE and education departments also use them in their evaluations of quality in
schools.

The revised set of quality indicators in Part 3 provides comprehensive coverage of the seven Key
Areas. Part 2 shows how they can be used to answer the question How do we know? It suggests
that good and selective use of these indicators can be the key to rigorous and objective evaluation.
These indicators can be used:

within a whole school audit when identifying areas for action

to identify contributing factors when analysing attainment

to take a broad view of the school’s overall performance as part of the planning process

to take a closer look at a specific area within a regular cycle of self-evaluation

to follow up issues arising from surveys of parents’ and pupils’ views

to monitor progress on, and evaluate implementation of, priority projects within the
development plan

to evaluate quality in relation to a single issue which may be specific to the school or relate to
a national or local priority.

We can use the indicators in the same way as HMI to answer the following questions:

How well are pupils performing?

How well is the school managed?

How effective is the school?

Using national criteria, based on a broad consensus, encourages consistency and provides a
common language for discussing pupils’ achievements. Education authorities and schools can use
the quality indicators in their own quality processes. Teachers can use them within planning for
improvement when considering how best to raise achievement in the classroom.

How do we use quality indicators in self-evaluation?

Quality indicators can help us to assess the extent to which school aims are being met. A school’s
aims provide general expectations. National and local publications provide specific expectations for
curricular areas, stages or issues in learning and teaching. Together with school aims, they help to
contextualise quality indicators by suggesting features to look for. These can be evaluated against
the four levels of performance which are an integral part of each quality indicator. The four, which
are used by HMIE in inspections, are:

Level
4 very good - major strengths
3 good - strengths outweigh weaknesses
2 fair - some important weaknesses
| unsatisfactory - major weaknesses

In the complex context of school education there are many ways in which provision can merit a
particular evaluation. We need to bear in mind that awarding levels will always be more of a
professional skill than a technical process, however the following general guidelines should be
consistently applied.



® An evaluation of very good applies to provision characterised, overall, by strengths. There
are very few weaknesses and any that do exist do not diminish the pupil experience. Whilst
an evaluation of very good represents a high standard of provision, it is a standard that should
be achievable in all schools. It implies that it is fully appropriate for a school to continue its
provision without significant adjustment. However, the school would always be expected to
continue to take advantage of opportunities to improve.

® An evaluation of good applies to provision characterised by a number of strengths. There are
weaknesses but, neither singly nor collectively, do these have a significant adverse impact on
the pupil experience. An evaluation of good may be arrived at in a number of circumstances.
Provision may make for a productive pupil experience but it may not provide consistent
challenge for pupils. Typically provision will be characterised by strengths, but one or more
weaknesses reduce the overall quality of the pupil experience.

® An evaluation of fair applies to provision which has some strengths, but where some
important weaknesses have an impact on the quality of pupils’ experiences. In general, an
evaluation of fair will imply the need for structured and timed action on the part of the
school. It may be arrived at in a number of circumstances. There may be a number of
strengths, but there will also be weaknesses which will be, either individually or collectively,
sufficient to diminish the pupil experience in significant ways.

® An evaluation of unsatisfactory applies when there are major weaknesses in provision, requiring
immediate remedial action on the part of the school. The pupil experience is at risk in significant
respects. In almost all cases, staff responsible for provision evaluated unsatisfactory will require
support from senior managers in planning and carrying out the necessary actions to effect
improvement. This may involve working alongside effective peers in or beyond the school.

Evaluations made in self-evaluation and inspections simply enable staff to ask the right questions.
They do not represent a set of answers. Equally evaluations should not be aggregated across different
indicators, or turned into percentages. In such cases, percentages can be at best meaningless and
at worst deceptive. For example, it means nothing to say that 75% of all evaluations in a school
self-evaluation report or an inspection are good or very good. Without further interpretation, raw
percentages could hide the fact that teaching and learning was universally fair, or that all evaluations
in two out of eight subjects in a secondary school were fair, or some other variant.

Furthermore, it is not valid to ‘average’ a count of Qls across the four levels of evaluation. Instead,
we should always use a frequency distribution. It can be very useful to look at patterns of
evaluations across particular indicators, as these can help to identify whether a particular strength
or weakness is localised or replicated across a school. This can help staff to focus on the
underlying causes of weaknesses, and identify appropriate staff development priorities, or resource
allocations. Over time, trends can indicate whether a particular action has brought about the
improvement sought.

Taking a broad view

You might scan across all the quality indicators each year, assigning one of the four levels to each
indicator on the basis of professional judgement. This process of shared reflection could be carried
out within the school as a whole or in individual departments or teams. It should be based on
readily available evidence and will give immediate feedback on areas of major strengths or concern.

Taking a closer look

The broad view will give you the overall picture. However, you might also take a closer look at
specific areas, referring to a wider range of evidence:



® those areas not so far covered within the regular audit cycle

® previously identified areas of concern or areas where action has already been taken and
where you wish to measure success

® areas relating to national priorities or local improvement objectives.

Where a development is externally driven, you are unlikely to have to identify a development
priority from scratch. This may well already have been done at national or education authority
level. Instead, concentrate on establishing what has to be done in order to deliver it.

Whether you are taking a broad view or a closer look, it is essential that you come to an overall
evaluation using the four levels: very good, good, fair and unsatisfactory. This is where external
evaluation by your education authority and by HMIE can help you. Their assessment, based on
evaluation of provision across a large number of schools, provides the important process of
moderation. This moderation assures you that your judgements are accurate and that your

expectations are appropriate and sufficiently challenging. External moderation will also give you
confidence in your own judgement.

National standards and quality reports, including those on individual curricular areas, also provide
important benchmarks for you to use when evaluating your own school, department or team. You
can find reports of individual school inspections from across Scotland on the HMIE web-site. The
web-site also publishes information about further sources of advice on using quality indicators.



What are we going to do now?

How are we doing? How do we know? | What are we going to do now?

Drawing on the answers to the questions How are we doing? and How do we know? you should be
on the way to planning for improvement and producing your own school report on standards and
quality. Self-evaluation is integral to both processes.

In the audit section of your school’s development plan, you will be providing a brief evaluative
summary of the outcomes of your self-evaluation and indicating the strengths and development
needs that you have identified. In the action section you will be listing the priority projects and
targets for improvement planning to pursue in order to address these needs.

In your standards and quality report, you will be providing more detail about the results of self-
evaluation. You may have been working towards taking a closer look at one or more aspects of
each Key Area over a period of three years or so. Where this has not been possible, you will be
able to use evidence gathered when taking a broad view of the school’s performance.

You should find the four levels of performance useful in giving your report rigour and in helping you
to go beyond providing description to providing real evaluation. These four levels should enable
you to make qualitative statements like:

A good standards and quality report should:

® recognise key strengths
® identify levels of service to be maintained
® identify development needs and priorities, and set targets.

There may be occasions when, for some aspects, the answer to the question What are we going to
do now? may be nothing at present. Although not perfect, performance in the aspect considered
may be of an acceptable standard and there may be issues of greater concern.

In deciding what to do now, it will help if you select a manageable number of priorities for which
you can identify specific, achievable and measurable targets. Priorities should:

® reflect the aims of the school

® incorporate national priorities and related local improvement objectives into the cycle
® be linked at team level to school priorities

® |ead to clear plans of action.

Reporting on standards and quality is integral to the process of planning and self-evaluation. You
should report according to the cycle set down by your authority and share your report with the
school community and other interested parties. The report also provides an agenda for discussion
with education officials and informs their view of standards and quality in the authority as a whole.
They will refer to your standards and quality report, and those of other schools, when reporting on
standards and quality across the authority. HMIE will use it as the starting point for their own
inspections. Finally, it can be used when planning appropriate support from education advisory and
support services.












How to use Part 2

Part 2 is in 6 sections. It provides both general and specific advice on how you might use the
quality indicators printed within Part 3.

Page
14
their terminology and structure
I5
general advice on their use within self-evaluation
|17
how to use them in the course of your normal management activities
18
how to carry out a general audit within a limited timescale
20
general guidance on gathering detailed evidence and making evaluations
21
based on examples from a range of schools
® forward planning 21
® |earning and teaching in a secondary school 22
® programmes of study in a small primary school 23
® homework in the early years 24
® meeting pupils’ needs in English language in a small primary school 25
® attainment: 5-14 levels 26
® attainment throughout a secondary school 27
® classroom learning and pupil attainment 28
® equality and fairness 29
® the school library 30



Quality indicators

The quality indicators are organised into an overall framework of Key Areas.

Key Areas

Curriculum
Attainment

Learning and teaching
Support for pupils
Ethos

Resources

NouhwnN —

Quality indicators

e.g. Ethos

Themes

e.g. 5.3 Equality
and fairness

lllustrations

e.g. Ensuring equality
and fairness

There are seven Key Areas relating to the main aspects of a school’s
work.

Management, leadership and quality assurance

Each Key Area contains a number of quality indicators.

5.1 Climate and relationships

5.2 Expectations and promoting achievement

5.3 Equality and fairness

5.4 Partnership with parents, the School Board and the community

Each quality indicator has a number of themes relating to observable
areas of activity.

® sense of equality and fairness
® ensuring equality and fairness.

Each theme is illustrated at two levels (Level 4 very good and Level 2
fair) indicating specific features to look for.

® Positive steps are taken to ensure that pupils, parents, and staff are
treated equally, with respect and in a fair and just manner. Culture
and language, disability, gender, race, religion, sexual orientation
and special educational needs are not barriers to participation.
There is a whole-school approach to issues of equality and fairness,
such as racial harassment and sexual discrimination. Pupils are
assisted to feel confident in recognising and addressing
discrimination. Staff, pupils and visitors to the school feel valued,
safe and secure.

lllustrations are intended to help create a shared understanding of the balance of strengths and
weaknesses which correspond to each of the four levels. They are based on HMIE experience of
best practice in the particular aspect of provision concerned and should make it easier for users to
find examples of best practice to inform planning for improvement

Level
4 very good
3 good
2 fair
I

unsatisfactory

The quality of what you observe within each quality indicator can be
judged against four levels.

- major strengths

- strengths outweigh weaknesses
- some important weaknesses

- major weaknesses



How to use quality indicators

Our three basic questions can guide you through the process of evaluation.

How are we doing?

® Agree what you are going to focus on, referring to the expectations within the school aims.
® Define the area of activity, focusing on a curricular area, topic, stage or teaching approach.

How do we know?

Select appropriate quality indicators.

Use the illustrations to develop questions to be answered during the evaluation process.
Identify features to look for, referring to relevant national and/or local advice or adapting
other examples.

Decide what evidence you need to show that these features are present and effective.
Collect the evidence and judge the quality of what you have observed, referring to the
illustrations at both Level 2 and Level 4 to come to a balanced judgement overall.

What are we going to do now?

® [dentify key strengths and areas which require improvement.

® Provide feedback to staff and offer them the opportunity for further comment.
® Report on the standards and quality of what you have observed.

® [dentify priorities to be included in your development plan.

How are we How do we
doing? know?

Evaluation

What are we going
to do now?

Reporting on
Standards and
Quality

Planning for
improvement




What are you going to look for?

Quality indicators may be applied at the level of:
e.g. Monitoring progress and achievement (Ql 4.4)
e.g. Meeting pupils’ needs (QIl 3.4)
e.g. Overall quality of attainment (QI 2.1)
e.g. Expectations and promoting achievement (QI 5.2)

As they are designed for use in a range of contexts, indicators may use terms like ‘well matched’,
‘used effectively’ or ‘an appropriate range’. You can find out what they mean in specific contexts (a

subject, sector or stage) by referring to recent publications on the curriculum or learning and
teaching. From these you can identify specific features which indicate what very good practice

would look like. Not all the features have to be present for it to be judged as ‘very good’. You are

not aiming to tick them off on a checklist. Some may be more important than others. It is the

quality of what you see that matters.

How are you going to find the evidence?

There are a number of ways of collecting evidence.

Ask people what they think

® individual interviews
® group discussions
® working parties

Look at documentation and resources

® pupils’ work

® reports to parents

® profiling of pupils’ responses to tasks

® diaries or records of work

® programmes of study or schemes of work

Engage in direct observation

® shadow individual pupils

® follow a class

® observe lessons

® video record your own teaching

Analyse data

® progress from prior levels of attainment
® overall progress towards school targets
® Standard Tables of examination results

surveys and questionnaires
written responses and detailed comments
team meetings

forward plans

progress reports on the development plan
course materials across the ability range
policies and guidelines

minutes of meetings

exchange classes
observe each other in pairs
work alongside other teachers

5-14 levels of attainment
data collected nationally or locally
value-added measures of performance



Using quality indicators for routine monitoring

Many managers carry out monitoring and evaluation as part of their normal activities. By drawing
together all your routine monitoring in an annual calendar, you can spread it evenly throughout the
year. If you also link it to quality indicators, you can use the evidence for the school’s standards and
quality report. Here is an example of one school’s calendar for monitoring.

O P Y e Y e
_ Annual programme |1,

_ Annually 2.1 O
_ Six-weekly 3.1 d O (] d g
_ Termly 3.1,3.2 U U J 0
_ Monthly sample 3.3 g o oooao O ogooao
_ Planned programme 3.1 - 3.5 u g g 0O d
_ By stages 35,36 O g o O
_ Weekly 4546 U 0O [0 0O 0O O o g ooao
_ Monthly 5.1 oo ogooao O000oao
_ Monthly 5.1 oo aoooao O000ao
_ Termly 5.1,7.1 U U t]
_ Annually 5.1,7.1 O
_ Annually 5.1,7.1 O
_ Termly 6.1 O O (]
_ Termly 7.3 O O (] O

The focus, order and frequency of your own monitoring will probably differ from this example, but
the principle remains the same: to manage the evaluation process. If you map the evidence on a
grid of quality indicators, you can see the extent to which this routine monitoring has provided
enough evidence for you to be able to report on standards and quality and whether or not you
need to take a closer look in certain areas.



Taking a broad view

Every so often it can be helpful to stand back and consider the question with which this publication
began: How good is our school?. All those involved in the provision of services may have a role to
play:

the staff as a whole

the headteacher

senior managers

individual teams, departments or stages

parents and others with a stake in our schools

the education authority.

How are we doing?

Every year you might scan across all the Key Areas and assign one of the four levels to each quality
indicator. Use your professional judgement and refer to evidence which has been gathered in the
normal course of your work. You do not need to look in detail at everything that is going on.
Concentrate on the main areas of activity. You can then record the evidence alongside the relevant
quality indicator. Remember, you are not just recording possible sources of evidence. You are
recording evidence you have actually examined during the course of the year.

In a2 small school, you could carry out the broad view at a staff meeting. In a larger school you
might divide into subject, modal or stage groups. Senior managers might scan all the quality
indicators while teams or departments choose a subset focusing on learning and teaching. You
might, however, decide to work together.

How do we know?

However you decide to work, the aim should be to promote objective and open discussion
founded on evidence. Hence our key question, How do we know?. Set out one of the four levels of
performance against each indicator, perhaps using a grid similar to the one in the example below.

The teaching process

® range and appropriateness
of teaching approaches

® teacher-pupil interaction

® clarity and purposefulness
of questioning

When you have finished, you can see at once which quality indicators have been evaluated at level
4. These indicate your key strengths and should be recognised as such.

You can also immediately identify those assigned a level 2 or |. These are, or should be, priorities
for improvement within your development plan. You can take a closer look at these areas using
the method described later in Section 2, in order to identify the contributing factors. If there are
several areas for improvement, you will need to select the most pressing when agreeing priorities
for your development plan.



An example of how you might take a broad view

This example illustrates one way of taking a broad view. There are, of course, other ways of
managing the process. The example is based on practice within one school. The school:

® set aside part of an INSET day or time within stage, team or department meetings

® gave each person, group or team a different Key Area at each session

® aimed for all Key Areas to be covered during the course of the year by more than one group
® asked each group to assign a level of performance to each QI within the chosen Key Area

® asked them to support their judgement by noting, for example, 3 pieces of evidence.

When noting the evidence to support the assigned level, the schools used this approach.
® When awarding level 4, staff noted 3 examples of good practice.
® When awarding level 3, staff noted 2 examples of good practice and | area for improvement.
® When awarding level 2, staff noted | example of good practice and 2 areas for improvement.
® When awarding level |, staff noted 3 areas for improvement.

There is nothing particularly significant about the number three. However, using an approach
similar to this encourages you to be selective and to focus on the major factors contributing to
success or weakness.

This method of working:

® can save time by giving you enough firm evidence for you to be able to act without having to
take a closer look at the area in question

® allows the whole team in a small school or subject department to look at one Key Area in
each evaluation session and cover all Key Areas over an agreed period of time

® collates evidence under each quality indicator or theme

® assists senior managers or the co-ordinating team to agree which quality indicators or aspects
still need a closer look to ensure that the evidence is firm and that the methods of collection
of evidence are appropriate and rigorous.



Taking a closer look

Choosing an area of focus

There may be a number of reasons for you to take a closer look at some aspects of the school’s
work. Specific issues might have arisen while taking the broad view, when carrying out routine
monitoring, or as the result of an HMIE inspection or education authority review. Taking a closer
look is also an integral aspect of school and departmental planning. You will probably wish to look
at some areas like attainment every year. Similarly, learning and teaching is likely to remain an area
of focus, the emphasis on specific aspects changing from year to year. Other key areas or quality
indicators may only be reviewed every three years or so, if the quality of provision has been
evaluated as good or very good.

Carrying out the evaluation

The evidence on which you base your judgements must be reliable and withstand external scrutiny.
When you take a closer look, you will be moving beyond staff views and other easily accessible
evidence and focusing on a wider range of sources. Some of this evidence you may need to search
for or set out to find. Although scrutiny of documentation may form one stage in the process, it is
what happens in practice which really matters. Evaluation often involves assessing the perceptions
of pupils, parents and others. The approach must be manageable.

® Limit the area of focus and select key features in advance.
® Do not expect to see everything or try to evaluate too much.
® Decide who is to manage and co-ordinate the evaluation and who is to be involved.

When you summarise the results, try to reflect both quality and quantity. It is common for some
aspects to be delivered well across the school while others are not. This information will be
essential when planning for improvement.

Some common factors in schools exhibiting good practice

tracking the use of quality indicators over a three-year cycle

evaluating any area judged level 2 or lower each year until performance improved
identifying the strategies which may have contributed to areas becoming strengths
using a team approach to evaluation where possible

involving senior promoted staff in supporting and moderating self-evaluation in teams
recording meetings where evaluation took place or was discussed

surveying parents where appropriate

taking pupils’ views and organising discussions with the Pupil Council

discussing the results of evaluation and identifying action to bring about improvement.

The following examples drawn from HMIE inspections are based upon the approaches taken by a
range of schools to the use of quality indicators in school self-evaluation.



The
Staff

Taking a closer look at forward planning

education authority had agreed an approach and structure for forward planning with schools.
were now confident and skilled in drafting and implementing forward plans.

How are we doing?

Focus: the school saw forward planning as a key process in delivering effective learning and
teaching and meeting pupil needs. They felt that forward planning should be included as a
routine monitoring activity within the evaluation cycle.

How do we know?

They identified the relevant Key Area and quality indicators: QI 3.1 Teachers’ planning, QI 3.2
The teaching process, QI 3.4 Meeting pupils’ needs. Using the illustrations, they entered key
features of effective forward planning on a grid.

Senior managers evaluated each plan by writing evaluative comments opposite each feature.
Time was set aside for them to meet with each teacher every six weeks. They discussed and
evaluated the teacher’s self-evaluation of her/his own teaching and pupils’ learning during the
previous block in relation to the forward plan.

Discussion of evidence of attainment and progress was a key part of the agenda. They
agreed some points for the teacher to take note of in implementing the forward plan.

At the end of every week, teachers used a simple proforma to evaluate progress made in
implementing the agreed forward plan, together with the progress of individual pupils or
groups towards targets. They also identified support needed and resource requirements.

What are we going to do now?

They entered agreed discussion points on evaluation grids and used them to shape the next
forward plans and daily programmes. Progress was reported weekly or at the next meeting.
Staff evaluated the timetable in relation to structure, balance and use of the flexibility factor.
They considered balance over the year and within the six week block.

At their weekly meeting, senior staff discussed the outcomes of forward plan evaluations and
any issues arising from weekly evaluations and classroom monitoring. This overview enabled
them to consider how best to support teachers within the classroom and fine-tune the
allocation of learning support and other resources.

The headteacher used the evaluations to inform the annual Standards and Quality report.

Next steps

O

O

Letters to be sent to parents at the start of each planning block suggesting how they could
help their child at home.

Notes of consultations with each teacher to include praise as well as action points.



Taking a closer look at learning and teaching in a secondary
school

Senior staff and departments took a closer look at selected key areas every year.

How are we doing?

® focus: the school chose to review learning and teaching in relation to programmes of study.

How do we know?

® Staff selected the quality indicators relevant to these areas:

[ QI 3.1 Teachers’ planning

QI 3.2 The teaching process

QI 3.3 Pupils’ learning experiences

QI 3.4 Meeting pupils’ needs

QI 3.5 Assessment as part of teaching

QI 4.4 Monitoring progress and attainment

QI 5.2 Expectations and promoting achievement
QI 6.3 Organisation and use of resources and space

OoOooood

® Features to look for came from QI illustrations, national advice and school policies. They
were turned into questions for yes/no responses which teachers answered as individuals.
® Staff collected further evidence by:

1 monitoring pupils’ progress through scrutiny of pupil profiles

[J looking at pupils’ self-evaluation pro-forma completed at the end of S|

[ reviewing the use of resources in relation to programmes of study and forward plans
[ promoted staff working alongside colleagues in classrooms

[ teachers sampling written work within departments.

® They completed evaluation grids with themes turned into questions and sections for response,
evidence, action and overall evaluation. These were submitted to senior staff.

What are we going to do now?

® Responses were discussed during department meetings with link senior managers.

® Completed departmental responses went to senior promoted staff who identified key issues
at S1/S2, S3/4 and S5/6 in summary form under quality indicator headings.

® Departments drew on the findings to write standards and quality statements for their plans.

® A working group used key findings to produce a learning, teaching and homework policy
reflecting the Ql illustrations. Implementation became a departmental and school priority.

Next steps

U Survey of pupils’ and parents’ perceptions of the quality of education in the school.
U Senior managers working with departments to produce effective action plans.

U Specific advice and in-service training for staff on aspects of learning and teaching.



Taking a closer look at programmes of study in a small primary
school

This small rural school had three or more stages in each class. It had an overall cyclical programme
in each curriculum area which identified what was to be taught and learned over the year. These
programmes were based on 5-14 guidelines tailored to meet the needs of a small school. To assist
delivery and make monitoring manageable:

[ the yearly programmes were broken down into termly forward plans

[ weekly and daily diaries broke these down further into specific targets

[ these targets were shared with pupils as daily tasks recorded on the blackboard and in
their daily diaries.

How are we doing?

® Focus: in this context, teachers needed to be assured that programmes of study:

1 delivered the full curriculum entitlement to each child
[ fully met the needs of each child
1 made delivery manageable for the teachers of composite classes.

How do we know?

® Teachers identified relevant quality indicators:

(|

QI 1.1 Structure of the curriculum
0 QI 1.2 Courses and programmes
[ QI 3.1 Teachers’ planning

1 QI 3.2 The teaching process

[ QI 3.4 Meeting pupils’ needs

Evidence was gathered mainly through routine monitoring using a number of approaches.

Both teachers and pupils were involved in collecting evidence.

The emphasis was on identifying and sharing with pupils what was to be achieved, how it

would be assessed and what would demonstrate evidence of success. It involved formal and

informal assessment, observation, peer assessment and, in particular, self-assessment.

® Each pupil’s assessment tray contained: a folder of notably good or poor work; work done
specifically for assessment; national tests; and summaries of daily tasks entered on a
curriculum profile. These all contributed to a profile which was transferred between stages.

® The evidence from routine monitoring was recorded periodically on a grid. Staff made

overall evaluations against each indicator at the relevant stage in the planning cycle.

What are we going to do now?

® Strengths were recognised and areas for improvement included in the development plan.

Next steps

[ To use this evidence to contribute to an annual evaluation of overall attainment.



The

Taking a closer look at homework in the early years

school had revised the school aims so that they were more capable of being evaluated.

How are we doing?

Focus: staff decided to evaluate provision against school aims. Within the key area of learning
and teaching, they identified homework, specifically reading, at each stage.

How do we know?

Staff used the current homework policy as a starting point. They selected quality indicators
appropriate to monitoring and evaluating programmes of study:

0 QI 3.1 Teachers’ planning
1 QI 3.2 The teaching process, theme |: range and appropriateness of teaching approaches

The headteacher consulted the School Board and followed their recommendation to carry
out a survey of parents’ views.

The School Board assisted with the design of the questionnaire which was based on the
school homework policy and collated the results.

What are we going to do now?

The headteacher and School Board discussed the results of the survey and identified action
points for the staff to consider.

Parents wished to see homework in areas other than reading. Mathematics and writing were
suggested.

Parents were also keen to support their child in homework tasks and looked to the school
for guidance.

The headteacher worked with staff to review the homework policy and produce appropriate
homework at each stage for mathematics and writing, to operate on a termly basis.

Next Steps

U

|

After a year, the headteacher and staff evaluated homework provision again using the quality
indicators. They looked at examples of homework tasks and the implementation of the
policy at each stage.

They used this evidence to contribute to an annual evaluation of overall attainment.

They concluded that homework needed to be more differentiated in mathematics and
writing, and that parents needed more help and guidance in playing their part.

This became a priority in the development plan.
A working group prepared differentiated homework sheets in mathematics and writing.

Teachers are now to work with a group of parents to produce a booklet of activities at each
stage for parents to use at home with their child.



Taking a closer look at meeting pupils’ needs in English
language in a small primary school

Staff had agreed to monitor and evaluate all curricular areas in rotation, looking at the
implementation of curriculum and learning and teaching policies, and attainment. Different aspects
were monitored and evaluated each term using a similar approach, agreed with staff in advance.

How are we doing?

® fFocus: the school wanted to know if pupils’ needs in the area of English language were being
appropriately met. They also wanted to know how well the recently introduced policy on
the technical skills of writing and presentation of work was being implemented.

How do we know?

® Staff selected the following quality indicators:

[ QI 3.3 Pupils’ learning experiences
0 QI 3.4 Meeting pupils’ needs
1 QI 3.5 Assessment as part of teaching

® The headteacher drew up a grid in which illustrations of appropriate themes from these
quality indicators were turned into questions. She added columns for features to look for and
evidence, together with space for comment and overall evaluation. This was discussed with
staff.

® The headteacher looked at language jotters from all pupils, in all classes and at all stages.

® She carried out classroom observation by working alongside each teacher and used the grid
to record detailed comment.

What are we going to do now?

® The headteacher discussed the evaluation of performance in each class with the relevant
teacher, using the grids for reference.

® Staff discussed the findings and agreed that they needed further support in setting appropriate
work, marking and presentation.

® The headteacher photocopied samples of children’s work at each stage and presented them
in a booklet form to staff. In these, she added comments on the appropriateness of the task
and the marking approach adopted. She included some examples of a pupil’s work over a
period of time, where good progress was evident and, in some instances, where regression
had occurred.

Next steps

U Reinforcement of the policy on technical skills and presentation became a priority in the
school development plan the following year.



Taking a closer look at attainment: 5-14 levels

The headteacher and staff recognised the importance of regular and continuous monitoring of
pupils’ performance. They recorded the progress of each pupil in achieving 5-14 levels in each
curricular area.

How are we doing?

® focus: the school analysed the attainment of pupils at all stages and levels in reading, writing
and mathematics. They aimed to use the results to plan improvements to the quality of
learning and teaching.

How do we know?

® They aimed to evaluate attainment in each of the targeted areas in relation to national levels
using the QI terms: very good, good, fair or unsatisfactory. These evaluations would then feed
in to an overall evaluation using QI 2.1 Overall quality of attainment.

® Teachers recorded the date at which pupils achieved a level, confirmed by national test.

® |n December each year, they submitted estimates predicting when pupils were expected to
achieve the next level, on the basis of current progress.

® They also submitted group lists to senior staff at regular intervals indicating changes in the
composition of groups.

® Senior managers analysed the information on a continuous basis during the course of the
session in order to track the pace of progress of every pupil.

® They matched mid-year estimates of levels likely to be attained at the end of the school year.

® At the start of each new session, teachers and senior staff together analysed the attainment
profiles of individual pupils, classes and stages. They compared overall performance in the
school with that of previous years.

What are we going to do now?

® Teachers monitored the progress of those not already at the expected level for their stage.

® At transfer between stages, teachers discussed the progress of individual pupils and set
targets for them.

® The whole staff monitored progress towards achieving the overall school target.

® They made an overall evaluation against QI 2.1, taking into account themes from other
relevant indicators as indicated in the illustration.

® Specific staff development needs arising from the analysis of attainment, for example in
writing at some stages, have been addressed.

Next steps

U Earlier testing, in P2 and occasionally in P1, to confirm the levels achieved.



Taking a closer look at attainment throughout a secondary
school

The school already had a system for monitoring pupils’ performance in SQA examinations but had
decided to extend performance monitoring to all stages within the school.

How are we doing?

® Focus: the school decided to monitor whole school, course and subject performance as well
as the progress of individual pupils. They would also monitor pupil progress at S1/S2.

How do we know?

® The school used Standard Tables of results, including raw data, percentages, relative ratings,
national comparison deciles and value-added residuals to achieve an evaluation at S4, S5 and
S6 for the whole school, each course and each subject. They analysed SQA results by overall
grade, individual Standard Grade elements, gender and concordance with estimates based on
preliminary examinations. They tracked these over time and evaluated pupils’ progress.
Senior managers discussed results with link departments.

® A grade-point-average was calculated from S3 assessments and used as a reference point for
tracking each pupil’s performance through S3 and S4.

® Key staff monitored S| and S2 pupil reports, looking at attainment in 4 curricular areas over
set periods.

® They used data from a standardised reading test to establish reading ages on entry to
secondary school. They established the average reading age for each year group and tracked
this over time. They also tracked the percentage of the year group with reading ages of less
than 10 and less than 9.2. Support for learning staff monitored the progress of these pupils
using a commercial computer program and identified pupils in need of further support.

® Pupils monitored their own progress using the evidence of reading and numeracy tests and
other assessment materials. They also compiled their own profile in computing.

What are we going to do now?

® Each pupil being monitored was interviewed by the principal teacher of English, agreed
targets and was given a programme of focused reading activities. The principal teacher
interviewed them again to discuss progress one month later.

® Reports on attainment were drawn up at whole school and departmental level.

® The head of department and link senior manager or headteacher reviewed the analysis of
data annually and identified strengths and points for action. They discussed the implications
for learning and teaching and for the development plan.

® Good practice identified in one department was disseminated to the rest.

Next steps

U The school will extend tracking to pupils’ performance in writing.



Taking a closer look at classroom learning and pupil attainment

Senior managers identified a focus on learning as a key characteristic of their leadership. How good
is our school? was used over a period of time to take a broad view of each quality indicator in turn.

How are we doing?

® focus: middle and senior managers wanted to keep learning and teaching and attainment
under constant review in order to seek improvement, especially in pupil attainment.
Classroom performance was seen as the key to this.

How do we know?

® The senior managers undertook visits to a range of classes every week. This approach was
fully discussed with staff in advance and drew on QI 2.1 Overall quality of attainment and QI
3.3 Pupils’ learning experiences. Its focus was very much on class and pupil performance. A
weekly programme of visits was published. It was shared with staff in advance and involved
three periods each week for each senior manager. All classes in the school were visited
several times over the year.

® During a visit, senior staff usually established the teacher’s view of class progress, praised
good work, checked jotters, assessed the attitudes and work ethic of the class and
considered ways to remedy any under-performance identified. A brief record was made of
each visit by entering information into a data base on a standard grid based on the QI
illustrations.

® After full discussion, teachers agreed to a planned programme where they would observe
each other twice a year with the focus clearly on learning and teaching. An observation grid
based on the themes of QI 3.1 Teachers’ planning and QI 3.3 Pupils’ learning experiences was
used to record evaluations. The evaluations were discussed and agreed making full use of the
illustrations of the Pl themes.

What are we going to do now?

® Frequent praise and encouragement was given to both staff and pupils which, together with
the continued focus on learning and pupil performance, was used to built up a strong ethos of
achievement and helped the school meet its attainment targets.

® Priorities and targets were identified for inclusion in the school plan.

® Discussions about learning and teaching at stage/department meetings and INSET days was
made a common practice and fuller use was made of quality indicators.

Next steps

[J To extend the use of pupil evaluation of courses and to encourage pupils in the self-evaluation
of their own learning.



Taking a closer look at equality and fairness

The school wished to develop a policy on social and cultural inclusion, with senior managers leading
a drive to establish a more positively inclusive atmosphere in the school.

How are we doing?

® Focus: a staff working group decided to review current practice in the area of equality and
fairness in the school community in preparation for its work.

How do we know?

® The working group used the national publication A Route to Equality and Fairness as the basis
for their review
® The following quality indicator themes were selected:

1 QI 5.1 Climate and relationships, theme 2: reception and atmosphere
[ QI 5.3 Equadlity and fairness, theme |: sense of equality and fairness

® The group reviewed the features to look for described in the national document and selected
those which suited the needs of the school. They included areas of focus such as concern
and tolerance for others, recognising and valuing differences, countering discrimination, and
support for social and cultural background of children.

® They used the chosen features to devise questionnaires for teachers, parents and children.
The features also formed the basis of pro forma for classroom observation focusing on
equality and fairness in the learning environment.

® The questionnaires were used as a focus for discussion with groups of parents, staff and
children in order to elicit more specific views. Great care was taken to ensure that groups
were representative of all sections of the community.

® They summarised the evidence collected and identified strengths (those areas assigned level
4s: very good) and areas for action (those assigned level 2: fair).

What are we going to do now?

® The ‘traffic lights’ approach, set out on page 28 of the national publication, was used to set
out the actions needed for improvement.

1 Red: Things to stop doing - ‘making assumptions because of children’s background’.

1 Amber: Things to keep doing - ‘maintaining strengths in praising and rewarding
achievement and valuing all children and parents’.

[ Green: Things to start doing - ‘celebrating cultural diversity, assisting groups who feel
discriminated against, reinforcing positive behaviour and attitudes’.

Next steps

U A joint working group of teachers and parents will use the evidence to draft a school policy
on inclusion.



Taking a closer look at the school library

As part of the monitoring of the learning and teaching policy, the school library resource committee
was asked to look at how the library supported learning and encouraged independence and
responsibility in pupils.

How are we doing?

® focus: the committee decided to focus on the use of the library by pupils and teachers to
support learning and to meet pupils’ needs.

How do we know?

® The committee used the national document Taking a closer look at the School Library/Resource
Centre. They selected quality indicators appropriate to meeting pupils’ needs and providing
opportunities for pupils to make independent use of resources

0 QI 3.4 Meeting pupils’ needs
1 QI 6.3 Organisation and use of resources and space (with particular reference to
independent use)

® The staff were asked to meet in groups to identify the main issues arising from the quality
indicators in the context of the library resource centre and to report back to the committee.
The librarian provided support and summarised their conclusions.

® The committee drew up a self-evaluation pro forma for teachers and the librarian to use
when observing pupils working in the library. The aspects to be monitored included the links
between the use of the library and the pupil’s curriculum, differentiation of tasks and
outcomes, use of ICT, opportunities for pupil choice, support for study skills and pupil
responsibility.

® The committee and the librarian interviewed pupils in groups, discussed the issues with
teachers, looked at pupils’ folders and evaluated forward plans which referred to learning in
the library.

® The findings were drawn together and the strengths and areas for action agreed.

What are we going to do now?

® The committee presented the findings to a staff meeting with the librarian playing the key
role.
® The librarian delivered INSET on study skills and reference skills.

Next Steps

[J Teachers’ plans and schemes of work will refer to the use of the library as part of pupil
learning as appropriate.

U Study skills courses will be introduced for all pupils.
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Quality indicator Themes

Structure of the curriculum

breadth and balance across elements of the curriculum
integration, permeation
timetabling and arrangements for pupil choice

breadth, balance and choice
integration, continuity and progression
support and guidance for teachers

Courses and programmes

Overall quality of attainment e the school’s progress in raising attainment
* pupils’ progress in learning
* pupils’ attainment in relation to national 5-14 levels and/or in national
examinations
* evaluations across other related quality indicators

Learning and teaching
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¢ planning of programmes and day-to-day activities

The teaching process range and appropriateness of teaching approaches
teacher-pupil interaction

clarity and purposefulness of questioning

Pupils’ learning experiences * extent to which the learning environment stimulates and motivates pupils
pace of learning

personal responsibility for learning, independent thinking and active
involvement in learning

interaction with others

choice of tasks, activities and resources
provision for pupils with differing abilities and aptitudes
identification of learning needs

Meeting pupils’ needs

Assessment as part of teaching * assessment methods and arrangements for recording
judgements made in the course of teaching
use of assessment information

Reporting pupils’ progress reporting procedures
information given to parents about each pupil’s progress
responsiveness of the school to parents’ views and enquiries about

their child’s progress

Support for pupils

astoral care * arrangements for ensuring the care, welfare and protection of pupils
Pastoral g ts f ing th If d protection of pupil
* provision for meeting the emotional, physical and social needs of
individual pupils

Personal and social development planned approaches to promoting personal and social development
pupils’ progress in developing positive attitudes and personal and
social skills

contribution of extra-curricular and other activities

Curricular and vocational
guidance

preparation for choice in education, training or employment
accuracy and relevance of information and advice
extent to which guidance is founded on appropriate consultation

Monitoring progress and
achievement

the monitoring process
profiles of pupils’ progress and development
arrangements for using acquired information

Learning support programmes to support pupils’ learning
pupils’ progress and attainment

implementation of the roles of learning support

Implementation of legislation
relating to special educational
needs and disabilities

Placement of pupils with special processes for placements of pupils with special educational needs and
educational needs and disabilities disabilities into provision

processes for placements of pupils with special educational needs and
disabilities into classes

knowledge and understanding of legislation and related procedures
meeting the requirement of legislation
procedures for implementing legislation

Links with local authority or
other managing body, other
schools, agencies and employers

links with local authority or other managing body

links with other educational establishments

links with voluntary organisations, the wider community and
employers

¢ links with statutory organisations
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| Quality indicator  |Themes 0000000000 [4[3[2]1]
Climate and relationships sense of identity and pride in the school

reception and atmosphere

pupil and staff morale

pupil/staff relationships

pupils’ behaviour and discipline

Expectations and promoting
achievement

Equality and fairness

pupil and staff expectations and use of praise
promoting an ethos of achievement

sense of equality and fairness
ensuring equality and fairness

Partnership with parents, the encouragement to parents to be involved in their child’s learning
School Board and the community ~ and the life of the school

procedures for communicating with parents

information given to parents about the work of the school

links between the school and School Board

the school’s role in the local community

Resources

Accommodation and facilities sufficiency, range and appropriateness

arrangements to ensure health and safety

Provision of resources sufficiency of available finance

sufficiency, range and suitability of resources
Organisation and use of resources ¢ organisation and accessibility

and space use of resources

display and presentation of items of interest

Staffing

provision of staff
experience, qualifications and expertise of staff

Effectiveness and deployment of ¢ effectiveness of teachers and teamwork

staff formation of classes and deployment of teachers
provision for liaison to support pupils
effectiveness and deployment of auxiliary staff

Staff review and development * links between staff review and development and school
self-evaluation and planning

staff review procedures

staff development

School management of finances * understanding of school funding mechanisms

arrangements for managing the school’s budget

use of finance in support of school planning and learning and
teaching

Management, leadership and quality assurance

‘
.

Aims and policy making clarity and appropriateness of aims

effectiveness of procedures for formulating policy

Self-evaluation processes of self-evaluation
monitoring and evaluation by promoted staff

reporting on standards and quality

Planning for improvement the development plan
action planning

the impact of planning

Leadership leadership qualities
professional competence and commitment

relationships with people and development of teamwork

Effectiveness and deployment of
staff with additional
responsibilities

remits and deployment
individual effectiveness
corporate effectiveness

e o o

Throughout this publication the term ‘parents’ should be taken to include foster carers, residential
care staff and carers who are relatives or friends. When applying the Quality Indicators schools
should be mindful of issues of equality and fairness across the range of pupils’ experiences.



This quality indicator is concerned with the following themes:

® breadth and balance across elements of the curriculum
® integration, permeation
® timetabling and arrangements for pupil choice

It refers to the structure of the curriculum in terms of curriculum areas in the primary school, to
modes and subjects in the secondary school and to any more specialised framework being offered
in special schools. It also refers to core skills and cross-curricular aspects.

Level 4 Illustration

Level 2 lllustration

I. Reference should be made to national guidance on the balance of the 5-14 curriculum and the balance of the
curriculum at the secondary stages.

2. Choice can mean the availability of different levels of course and the overall range of courses. Where pupils have a
choice, for example, between subjects and courses in secondary stages S3, S5 and S6, the following should be taken
into account: the range of options presented to pupils; the extent to which courses can be matched with individual
preferences and aptitudes; and the ease with which an appropriate balance is achieved between different modes of
learning.

3. Where the term ‘element’ is used, this refers to an outcome, component, Standard Grade element or other such
aspect of the curriculum.

4. Where the curriculum differs significantly from the recognised best practice as embodied in national and local
advice, consideration should be given to the extent to which differences are based on a clearly stated alternative
rationale which takes account of parents’ and pupils’ views and raising attainment.



This quality indicator is concerned with the following themes:

® breadth, balance and choice
® integration, continuity and progression
® support and guidance for teachers

It refers to outcomes, components, aspects and subjects within curriculum areas, including core
skills, in the primary school and in S1/S2 in the secondary school, to course elements in $3-S6 in the
secondary school and to any more specialised programmes being offered in special schools.

Level 4 lllustration

Level 2 lllustration

I. Where the term element is used, this refers to an outcome, component, Standard Grade element or other aspect
of the curriculum.

2. Choice in this context can mean: choice between activities and tasks within a course; the availability of different
levels of course; and, if appropriate, the overall range of courses.

3. Where courses or programmes of study differ significantly from recognised best practice as embodied in national
and local advice, consideration should be given to the extent to which differences are based on a clearly stated
alternative rationale which takes account of parents’ and pupils’ views and raising attainment.



This quality indicator is used to evaluate the overall quality of pupils’ attainment, taking due
consideration of:

® the school’s progress in raising attainment

® pupils’ progress in learning

® pupils’ attainment in relation to national 5-14 levels and/or in national examinations'
® evaluations across other related quality indicators®

Level 4 lllustration

Level 2 Illustration

' This QI should be used to evaluate attainment at various stages as well as at whole school level. It is based on a
carefully balanced judgement which will be sensitive to the nature of the school and its pupil population. For
example, in a special school different expectations may be appropriate for pupils in terms of 5-14 attainment and/or
national examinations than would apply in mainstream schools.

21n evaluating attainment due consideration should be given to the following quality indicators:
* Courses and programmes (Ql |.2)
* The teaching process (Ql 3.2)
* Pupils’ learning experiences (QIl 3.3)
* Meeting pupils’ needs (QI 3.4),
* Assessment as part of teaching (QIl 3.5)
* Monitoring progress and achievement (QI 4.4)
* Expectations and promoting achievement (Ql 5.2)



This quality indicator is concerned with the following theme:

® planning of programmes and day-to-day activities

Level 4 lllustration

Level 2 lllustration

Account should be taken of:

e weekly, monthly, termly and annual plans

* planning undertaken in collaboration with specialist staff or agencies

* individualised educational programmes where they have been established for pupils with special educational
needs

* provision for pupils who have English as an additional language

* the planned use of ICT.



This quality indicator is concerned with the following themes:

® range and appropriateness of teaching approaches
® teacher-pupil interaction
® clarity and purposefulness of questioning

Level 4 Illustration

Level 2 lllustration

I. When this quality indicator is used to evaluate an aspect of the primary curriculum, account should be taken of the
contribution of visiting specialists.



This quality indicator is concerned with the following themes:

® extent to which the learning environment stimulates and motivates pupils

® pace of learning

® personal responsibility for learning, independent thinking and active involvement in learning
® interaction with others

Level 4 lllustration

Level 2 lllustration




This quality indicator is concerned with the following themes:

® choice of tasks, activities and resources
® provision for pupils with differing abilities and aptitudes
® dentification of learning needs

Level 4 Illustration

Level 2 lllustration

I. Reference should be made to:
* equal opportunities in gender, cultural, language and religious diversity
* the range of pupils’ experiences
¢ the implementation of individualised educational programmes and the recommendations in other relevant

documents.

2. Where appropriate, reference should be made to approaches for identifying the needs of, and providing support to:
refugees; traveller children; looked after children; those for whom English is an additional language; pupils with
disabilities; those with irregular attendance caused by illness, family circumstances or respite care; and, any other

potentially vulnerable groups within the school.



This quality indicator is concerned with the following themes:

® assessment methods and arrangements for recording
® judgements made in the course of teaching
® use of assessment information

Level 4 Illustration

Level 2 lllustration




This quality indicator is concerned with the following themes:

® reporting procedures
® information given to parents about each pupil’s progress
® responsiveness of the school to parents’ views and enquiries about their child’s progress

Level 4 Illustration

Level 2 lllustration




This quality indicator is concerned with the following themes:

® arrangements for ensuring the care, welfare and protection of pupils
® provision for meeting the emotional, physical and social needs of individual pupils

Level 4 Illustration

Level 2 lllustration

I. When this QI is applied to guidance in secondary schools, it should take into account the following:

* guidance staff’s knowledge of individual pupils (include promoted and first level guidance staff)
* procedures for acquiring this knowledge (e.g. regular one-to-one or small group interviews)

e quality of response to identified needs (e.g. counselling, case conferences)
e guidance records and communication with other staff.

2. Where appropriate, reference should be made to approaches for identifying the needs of, and providing support to:
refugees; traveller children; looked after children; those for whom English is an additional language; those with
irregular attendance caused by illness, family circumstances or respite care; and any other potentially vulnerable
groups within the school.




This quality indicator is concerned with the following themes:

® planned approaches to promoting personal and social development
® pupils’ progress in developing positive attitudes and personal and social skills
® contribution of extra-curricular and other activities

Level 4 Illustration

Level 2 lllustration




This quality indicator is concerned with the following themes:

® preparation for choice in education, training or employment
® accuracy and relevance of information and advice
® extent to which guidance is founded on appropriate consultation

Level 4 Illustration

Level 2 lllustration




This quality indicator is concerned with the following themes:

® the monitoring process
® profiles of pupils’ progress and development
® arrangements for using acquired information

Level 4 Illustration

Level 2 lllustration

When considering pupils’ learning plans references should be made as appropriate to personal learning plans and/or
individualised educational programmes where these exist.



This quality indicator is concerned with the following themes:

® programmes to support pupils’ learning
® pupils’ progress and attainment
® implementation of the roles of learning support

Level 4 Illustration

Level 2 lllustration

I. When using this QI, due consideration should be given to the roles of learning support, as agreed by the school.
Learning support provision includes: co-operative teaching; tutorial support; consultancy; specialist services to
individual pupils; and staff development. Not all of these roles may be fulfilled in any one school or department.
This QI evaluates the appropriateness and quality of the implementation of the roles within a particular context.
Specific issues about deployment are covered by QI 6.5.

2. Where the term element is used, this refers to an outcome, component, Standard Grade element or other aspect
of the curriculum.

3. Where appropriate reference should be made to the support provided to pupils with English as an additional language.



This quality indicator is concerned with the following themes:

® knowledge and understanding of legislation and related procedures
® meeting the requirements of legislation
® procedures for implementing legislation

Level 4 lllustration

Level 2 Illustration




This quality indicator is concerned with the following themes:

® processes for placements of pupils with special educational needs and disabilities into provision
® processes for placements of pupils with special educational needs and disabilities into classes

It deals with the processes which determine integrated placements and inclusive education within
mainstream settings and the referral and selection processes for special schools and units.

Level 4 Illustration
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This quality indicator is concerned with the range, purpose and effectiveness of:

® links with the local authority or other managing body

® links with other educational establishments

® links with voluntary organisations, the wider community and employers
® links with statutory organisations

It refers to the links with the local authority or other managing body, other schools, agencies and
employers which help to support pupils’ learning.

Level 4 lllustration

Level 2 Illustration

I. When this quality indicator is applied to a primary or special school, links with nursery schools, with other forms of
pre-school provision, with the associated secondary school, and with other primaries and secondaries where
appropriate, should be taken into account.

2. When applied to a secondary or special school, links with primary schools, with other secondary schools and with
further education colleges should be taken into account where appropriate.

3. When applied to a secondary or special school, links with employers and careers advisory agencies should be taken
into account.

4. Co-operation with other schools over 5-14 developments is a key concern when using this indicator.

5. When applied to support for pupils in secondary or special schools, this quality indicator should include primary-
secondary transition arrangements, including guidance and learning support contacts with primary schools, induction
arrangements and interviews with pupils during the settling-in period in S|I.

6. In cases where pupils are transferring between mainstream and special schools, or are in shared placements,
account should be taken of the quality of planning, documentation and organisation.



This quality indicator is concerned with the following themes:

® sense of identity and pride in the school
® reception and atmosphere

® pupil and staff morale

® pupil/staff relationships

® pupils’ behaviour and discipline

Level 4 lllustration
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This quality indicator is concerned with the following themes:

® pupil and staff expectations and use of praise
® promoting an ethos of achievement

Level 4 Illustration

Level 2 lllustration




This quality indicator is concerned with the following themes:

® sense of equality and fairness
® ensuring equality and fairness

Level 4 Illustration

Level 2 lllustration

In applying this indicator schools should be mindful of issues of equality and fairness across the range of pupils’
experiences, such as: refugees; traveller children; looked after children; those for whom English is an additional
language; pupils with disabilities; those with irregular attendance caused by illness, family circumstances or respite care;
and any other potentially vulnerable groups within the school.



This quality indicator is concerned with the following themes:

® encouragement to parents to be involved in their child’s learning and the life of the school
® procedures for communicating with parents

® information given to parents about the work of the school

® Jinks between the school and School Board

® the school’s role in the local community

Level 4 Illustration

Level 2 Illustration

. Where there is no School Board, the QI Level should be decided using the other themes.

. When this Ql is used in the context of learning support, parents’ involvement in discussing individualised educational
programmes and in supporting their implementation should be considered.

. In independent schools, account should be taken of the Board of Governors/Directors/Trustees/ other managing bodies.




This quality indicator is concerned with the following themes:

® sufficiency, range and appropriateness
® arrangements to ensure health and safety

It refers to the accommodation and facilities allocated to the school by the education authority or
managing body, or to a team of staff by school managers.

Level 4 Illustration

Level 2 lllustration

I. When used in evaluating whole-school provision in a primary or secondary school, this quality indicator refers to the
accommodation, facilities and related services (for example property maintenance services) allocated to the school
by the education authority or managing body.

2. When used in evaluating provision at team level, it refers to the accommodation and facilities allocated by
management.

3. When this quality indicator is applied to a secondary school, account should be taken of the appropriateness of
specialist facilities including those for music, science, physical education and the technological subjects, including
home economics.

4. When applied to a primary school, account should be taken of the provision of convenient open or general-purpose
areas for movement, broadcasts, and play or group activities.

5. When applied to special schools/units, account should be taken of the suitability of the specialist facilities available to
meet pupils’ special needs.



This quality indicator is concerned with the following themes:

® sufficiency of available finance
® sufficiency, range and suitability of resources

It refers to the resources allocated to the school by the education authority or managing body, or
to a team of staff within the school.

Level 4 Illustration

Level 2 lllustration

I. When used in evaluating whole-school provision in a primary or secondary school, this quality indicator refers to the
finance devolved to the school by the education authority or managing body.

2. Where appropriate, account should be taken of resources provided by, or purchased from, local authority support
services.

3. When used in evaluating provision in teams, the QI refers to the resources allocated to that specific team.

4. When used in the context of learning support, attention should be given to specialised resources such as aids and
appliances.



This quality indicator is concerned with the following themes:

® organisation and accessibility
® use of resources
® display and presentation of items of interest

Level 4 Illustration

Level 2 lllustration




This quality indicator is concerned with the following themes:

® provision of staff
® experience, quadlifications and expertise of staff

It refers to all staff, for example, teachers (including promoted staff), technicians, administrators,
auxiliary staff and janitors.

Level 4 lllustration

Level 2 lllustration




This quality indicator is concerned with the following themes:

® cffectiveness of teachers and teamwork

® formation of classes and deployment of teachers
® provision for ligison to support pupils

® effectiveness and deployment of auxiliary staff

It refers to the deployment of all staff.

Level 4 Illustration

Level 2 lllustration

In the specific context of learning support, due consideration should be given to balance across the roles of learning
support including: co-operative teaching; tutorial support; consultancy; the provision of specialist services; and staff
development. The balance across each of these roles should be stated clearly and should meet the needs of staff and
pupils in the school.



This quality indicator is concerned with the following themes:

® links between stdff review and development and school self-evaluation and planning
® staff review procedures
® staff development

It refers to arrangements for staff review and development for all staff managed by the school.

Level 4 lllustration
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This quality indicator is concerned with the following themes:

® understanding of school funding mechanisms
® arrangements for managing the school’s budget
® use of finance in support of school planning and learning and teaching

Level 4 Illustration
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This quality indicator is concerned with the following themes:

® clarity and appropriateness of aims
® effectiveness of procedures for formulating policy

Level 4 Illustration

Level 2 lllustration




This quality indicator is concerned with the following themes:

® processes of self-evaluation
® monitoring and evaluation by promoted staff
® reporting on standards and quality

Level 4 lllustration
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The process of self-evaluation is the same at school and team level. This QI should be used to assess self-evaluation
within pre-school centres, schools and teams such as curriculum and stage teams in primary schools, secondary
departments, learning support groups, guidance teams, working groups, administration, technician and office groups.




This quality indicator is concerned with the following themes:

® the development plan
® action planning
® the impact of planning

Level 4 Illustration

Level 2 lllustration

The process of planning is the same at school and team level, in the context of joint working with partner agencies.
This QI should be used to assess the quality of planning within schools and teams such as curriculum and stage
teams in primary schools, secondary departments, learning support groups, guidance teams, working groups,
administration, technician and office groups.

. In independent schools plans for development of the educational provision may be supplemented by additional
business planning procedures.




This quality indicator is concerned with the following themes:

® Jeadership qualities
® professional competence and commitment
® relationships with people and development of teamwork

It refers to the headteacher of a primary, secondary or special school, a principal teacher or other team
leader, or other member of staff with leadership responsibilities. In evaluating the effectiveness of
leadership, consideration should also be given to evaluations across a range of relevant Qls.’

Level 4 Illustration

Level 2 lllustration

Particularly relevant Qls are:

e Structure of curriculum (QI I.1) * Climate and relationships (QI 5.1)

* Overall quality of attainment (QI 2.1) * Expectations and promoting achievement (QI 5.2)
* Pupils’ learning experiences (QI 3.3) * Self-evaluation (QI 7.2)

* Meeting pupils’ needs (QI 3.4) * Planning for improvement (QI 7.3)




This quality indicator is concerned with the following themes:

® remits and deployment
® individual effectiveness
® corporate effectiveness

It refers to senior managers and others who have a defined management role in the school but for
whom the leadership QI is not appropriate in the context concerned. It can be applied separately
to different groups of staff with such responsibilities within the school.

Level 4 lllustration

Level 2 lllustration













Once you have decided to take a closer look at an aspect of provision in your school, you will need
to ask the following questions:

® what features of best practice should we be looking for?
® what evidence will help us to decide how well we are doing?

There are a number of sources of information which can help you answer these questions.
Together, they form a tool-kit for self-evaluation.

Many of the elements within this tool-kit have been developed by schools, authorities and HM
Inspectors, working in partnership within the Quality Initiative in Scottish Schools. These
elements include individual publications, and series such as:

® Taking a Closer Look... which focuses on specific well defined areas; and
® A Route to... which deals with cross-cutting issues.

Schools, authorities and HMI are continuing to add to this tool-kit as self-evaluation becomes more
and more embedded in the way we manage quality in our schools. You can find information about
a wide range of current publications on the HMIE web-site: http://www.scotland.gov.uk/hmie. This
site also provides links to a range of other educational organisations. The Scottish Virtual Teachers

Centre: provides a comprehensive list of publications and sources of advice.

Examples of relevant sources of information include:

Key Area 1: Curriculum

Learning and Teaching Scotland:

5-14 guidelines, Scottish CCC (now LTYS)

Standard Grade Arrangements, SQA

Higher Still course documentation, HSDU and SQA

Key Area 2: Attainment

National and local reports on 5-14 attainment levels
Standard Tables and Charts, CD ROM, SEED
Raising Standards — Setting Targets (series), HMI, SOEID

Key Area 3: Learning and Teaching

Effective Learning and Teaching in Scottish Secondary Schools (series), HMI, SOEID at
http://www.scotland.gov.uk/hmie

Teaching for Effective Learning, SCCC, 1996

Achievement for All, HMI, SOED, 1996

Improving Maths Education 5-14, HMI, SOED, 1997, and other titles in the series
Achieving Success in S1/52, HMI, SOEID, 1998

A Route to Effective Learning and Teaching, South Ayrshire Council, 1999

The Homework File, Quality in Education, Strathclyde University



Key Area 4: Support for Pupils

Support for Learning: SEN within 5-14, SCCC, 1993
Effective Provision for Special Educational Needs, SOED, 1994
Taking a closer look at guidance, Aberdeen City Council with HMI, SOEID, 1998

Taking a closer look at specialist services to schools, Aberdeen City and South Lanarkshire Councils
with HMI, SOEID, 1998

Taking a closer look at promoting social competence, SOEID, 1998

A Manual of Good Practice in Special Educational Needs, SOEID, 1999

Taking a closer look at primary-secondary liaison, South Ayrshire Council, 1999
Work experience: a guide to promoting quality, Scottish CCC, 1999

Taking a closer look at education industry links, HMI, SOEID 1997

Key Area 5: Ethos

Scottish Schools Ethos Network: http://www.ethosnet.co.uk
Scottish Initiative on Absence, Attendance and Attainment

Close to the Mark, HMI with QIE, Strathclyde University, (1998)
A Route to Equality and Fairness, South Ayrshire Council, 1999
An Ethos of Achievement, HMI, SEED, 2000

Promoting Positive Discipline, HMI, SEED, March 1999
Anti-bullying Network: http://www.antibullying.net

Dealing with Disruption CD-ROM, SEED, Edinburgh University
Alternatives to School Exclusion, HMIE, April 2001

Learning with Care, HMIE/SWSI, March 2001

Key Area 6: Resources

Investors in People: Making it Happen in Scottish Schools, HMI, SOED, 1996
Taking a closer look at the school library resource centre, HMI, SOEID, SCCC, SLIC, SLC, 1997

Key Area 7: Management, leadership and quality assurance

Scottish Qualification for Headship — http://www.sgh.co.uk/

Improving Leadership in Scottish Schools, HMI, SEED, 2000

Effective Secondary Schools, SOED, 1988 and Effective Primary Schools, SOED, 1989

Making it happen using Performance Indicators, HMI, SOEID, 1998, and other titles in the series
Standards and Quality in Scottish Schools three-yearly reports, HMI, SEED

Standards and Quality in Modern Languages, HMI, SOEID, 1998 and other titles in the series at
http://www.scotland.gov.uk/hmie

Annual Information Reports on Schools (AIRS ) series, SEED
Links between How good is our school? and the EFQM Excellence model: http://www.scotland.gov.uk/hmie
Links between How good is our school? and Charter Mark: http://www.scotland.gov.uk/hmie



